The international dimension and the position of higher education in the global arena are given greater emphasis in international, national and institutional documents and mission statements than ever before. Philip Altbach, Liz Reisberg and Laura Rumbley (2009: 7) Internationalisation over the years has moved from a reactive to a pro-active strategic issue, from added value to mainstream, and also has seen its focus, scope and content evolve substantially.
Increasing competition in higher education and the commercialisation and cross-border delivery of higher education have challenged the value traditionally attached to cooperation, such as exchanges and partnerships. At the same time, the internationalisation of the curriculum and the teaching and learning process (also referred to as 'internationalisation at home') has become as relevant as the traditional focus on mobility (both degree mobility and mobility as part of one's home degree).
It would be too easy, however, to assume that everything has changed over the past ten years with regard to the internationalisation of higher education, and that this change is primarily a shift from a more cooperative model to a more competitive model. There are different accents and approaches. Internationalisation strategies are filtered and contextualised by the specific internal context of a university, by the type of university and how universities are embedded nationally.
Internationalisation strategies are shaped at the programme level by the different relationships these programmes have with the market and society. An internationalisation strategy can be substantially different for a teacher training programme than for a school of dentistry or a business school. And internationalisation strategies may be different by level: doctorate, master and bachelor.
Meanings and Rationales of Internationalisation and Globalisation
The changing dynamics in the internationalisation of higher education are reflected both in the meanings of internationalisation and globalisation, and their rationales.
What do we mean by the internationalisation of higher education? First of all, we need to recognise that there have always been many different terms used in relation to the internationalisation of higher education (De Wit, 2002: 109-116; Knight, 2008: 19-22 Over the past ten years, it has been possible to observe the emergence of a whole new group of terms that had not been actively present in the debate on the internationalisation of higher education.
These are much more related to the cross-border delivery of education and are a consequence of the impact of society's globalisation on higher education: borderless education, education across borders, global education, offshore education and international trade in educational services. States, Japan and, increasingly, China, as well as other emerging economies.
As new realities and challenges of the current environment, Jane Knight mentions globalisation and the emergence of the knowledge economy, regionalisation, information and communication technologies, new providers, alternate funding sources, borderless issues, lifelong learning and the growth in the numbers and diversity of actors. Therefore, Jane Knight's definition (Knight, 2008: 21) acknowledges the various levels and the need to address the relationship and integration between them: "the process of integrating an international, intercultural or global dimension into the purpose, functions or delivery of post-secondary education. " She (ibid.: 22-24) also states that it is now possible to see two basic aspects evolving in the internationalisation of higher education. One is 'internationalisation at home' , including activities that help students to develop an international awareness and intercultural skills. So it is much more curriculum oriented: preparing your students to be active in a much more globalised world. Activities that fall under this at-home dimension are:
curriculum and programmes, teaching and learning processes, extra-curricular activities, liaison with local cultural/ethnic groups, and research and scholarly activities. And the second aspect is 'internationalisation abroad' , including all forms of education across borders: mobility of students and faculty, and mobility of projects, programmes and providers. These components should not be considered mutually exclusive, but rather intertwined within policies and programmes.
When talking about internationalisation, it is important to make the distinction between why we are internationalising higher education, and what we mean by internationalisation. Many documents, policy papers and books refer to internationalisation, but do not define the why. And, in much of the literature, meanings and rationales are muddled in the sense that a rationale for internationalisation is often presented as a definition of internationalisation.
Myths and Misconceptions about the Internationalisation of Higher Education
The changing landscape of international higher education as a consequence of the globalisation of our societies and economies is manifest in many ways: increasing competition for international students and academics, the growth of cross-border delivery of programmes, the emergence of international for-profit providers in higher education and the changing position of countries like India and China in the world economy and in the higher education arena. They are all realities and their impact cannot be ignored. This scenario is manifested in the complex relationship between globalisation and internationalisation in higher education. Earlier, I referred to the "constructed antagonism between internationalization and globalization" (Brandenburg & De Wit, 2011: 16) .
Jane Knight (2011: 14) writes about "Five Myths About Internationalization". According to her, these myths are:
Myth one: Foreign students as internationalization agents: "more foreign students on campus will produce more internationalized institutional culture and curriculum".
Myth two: International reputation as a proxy for quality: "the more international a university is (...) the better its reputation".
Myth three: International institutional agreements: "the greater number of international agreements or network memberships a university has the more prestigious and attractive it is".
Myth four: International accreditation: "the more international accreditation stars an institution has, the more internationalized it is and ergo the better it is". Internationalisation is similar to teaching in English.
Internationalisation is similar to studying abroad.
Internationalisation is similar to teaching an international subject.
Internationalisation means having many international students (see Knight's myth one) .
Internationalisation can be implemented successfully with only a few international students in the classroom.
Intercultural and international competencies do not necessarily have to be assessed as such.
The more agreements an institution has, the more international it is (see Knight's myth three).
Higher education is international by its very nature.
Internationalisation is an objective in itself.
The two myths and two misconceptions on which Jane Knight and I respectively coincide relate to the instrumental approach to internationalisation as referred to above. Uwe Brandenburg and I (2011: 16) phrase the developments in internationalisation of higher education as follows:
"Gradually, the why and what have been taken over by the how and instruments of internationalization have become the main objective: more exchange, more degree mobility, and more recruitment. "
For the internationalisation of higher education, it is important to go back to basics and look carefully at the what, why and how of internationalisation in the current global knowledge economy.
